St John’s Church of England
Academy
Belonging Believing Becoming

St John’s Church of
England Academy
Pupil Premium Strategy
Statement
2021

1

Pupil premium strategy statement
This statement details our school’s use of pupil premium (and recovery premium
for the 2021 to 2022 academic year) funding to help improve the attainment of our
PP pupils.
It outlines our pupil premium strategy, how we intend to spend the funding in this
academic year and the effect that last year’s spending of pupil premium had within
our school.

School overview
Detail

Data

School name

St John’s Church of
England Academy

Number of pupils in school

167 (Nov 21)

Proportion (%) of pupil premium eligible pupils

33.5%

Academic year/years that our current pupil premium
strategy plan covers (3 year plans are recommended)

2021/2022 to
2024/2025

Date this statement was published

November 2021

Date on which it will be reviewed

July 2022

Statement authorised by

Mrs Pam Howell
Headteacher

Pupil premium lead

Mrs Pam Howell,
Deputy Headteacher

Governor / Trustee lead

Mr Tony Griffiths C of G

Funding overview
Detail

Amount

Pupil premium funding allocation this academic year

£1345 x 56

£75,320

Recovery premium funding allocation this academic year

£145 X 56

£8,120

Pupil premium funding carried forward from previous
years (enter £0 if not applicable)

£0

Total budget for this academic year
If your school is an academy in a trust that pools this
funding, state the amount available to your school this
academic year.

£83,440
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Part A: Pupil premium strategy plan
Statement of intent
At St. John’s Church of England Academy, we have high expectations for all pupils in our care
and believe that, with high quality teaching, pastoral support, effective engagement with parents and a personalised approach to meeting children’s needs, every child can fulfil their individual academic, social and emotional potential. Strong leadership ensures that the Pupil Premium funding is allocated effectively each year to have the necessary impact across school so
that pupils achieve at least the same academic outcomes as non-PP pupils with similar starting
points, and so that they have equal access to the extended curriculum and enrichment opportunities, eradicating educational inequity. Our current strategy supports these aims by ensuring pupils receive high-quality teaching in all subjects, but with a specific focus on reading,
phonics and mastery maths.
We believe in maximising the use of the Pupil Premium Grant (PPG) by utilising a long-term
strategy aligned to the School Development Plan. This enables us to implement a blend of
short, medium and long-term interventions, and align pupil premium use with wider school
improvements and improving readiness to learn.
We support all pupils by providing high quality teaching, supplemented by interventions to
support PP learners as and when required. The academy's leadership team and the governing
body monitor the impact of spending of the Pupil Premium and interventions.
Overcoming barriers to learning is at the heart of our pupil premium grant; we understand that
needs and costs differ depending on the barriers to learning being addresses so as such, we do
not automatically allocate personal budgets per pupil in receipt of the Pupil Premium Grant.
Instead, we identify the barrier to be addressed and the interventions required, whether in
small groups, large groups, the whole school or as individuals, and allocate a budget accordingly.
DGAT Priorities for Pupil Premium 2021 / 2022
Setting priorities is key to maximising the use of the Pupil Premium Grant. Our priorities are as
follows:
 Narrow the gaps between PP and their non PP peers.
 Ensure PP pupils have been supported through ring fenced funding to close gaps
formed through lockdown, including through one to one catch up
 Ensure that each school’s plans for the teaching of writing are consistently applied, and
ensure that a greater proportion of pupils achieve their expected standard, including
those more able pupils.
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Challenges
This details the key challenges to achievement that we have identified among our PP pupils.
Challenge
number

Detail of challenge

1

Assessments indicate that Reading, Writing and Maths among PP pupils is
significantly below that of non PP peers.

2

PP pupils are behind with phonic knowledge which then impacts on ability to
progress with reading and writing.

3

PP pupils have underdeveloped vocabulary and oral skills. This impacts on all
curriculum areas e.g – mathematical talk, scientific language.

4

Observations have shown that retention of knowledge in all curriculum
subjects has been impacted by the partial school COVID closures.

5

Our attendance data for the academic year 2020 – 2021 indicates that
attendance among PP pupils was 2.7% lower than for non PP pupils.
Our assessments and observations indicate that absenteeism is negatively
impacting PP pupils’ progress.

6

Our assessments and observations indicate that the education and wellbeing
of many of our PP pupils have been impacted by partial school closures to a
greater extent than for other pupils. These findings are supported by national
studies.
This has resulted in significant knowledge gaps leading to pupils falling further
behind age-related expectations, especially in maths.

7

Monitoring well-being of pupils and families have identified social and
emotional issues for many pupils which has been compounded by the COVID
closures.
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Intended outcomes
This explains the outcomes we are aiming for by the end of our current strategy plan, and how
we will measure whether they have been achieved.
Intended outcome

Success criteria

Improved oral language
skills and vocabulary
among PP pupils.

Assessments and observations indicate significantly improved
oral language among PP pupils. This is evident when
triangulated with other sources of evidence, including
engagement in lessons, book scrutiny and ongoing assessment.

Improved phonic
attainment at Key Stage 1
among PP pupils.

The gap in phonics attainment between PP pupils and other
pupils is diminishing and is below the national gap (2019: - 6%)

Improved reading
attainment among PP
pupils.

The % of PP pupils achieving GLD in Literacy is at least in line with
all other areas. KS1 and KS2 reading outcomes show that the
difference is diminishing between the attainment and progress
of PP pupils and their non PP peers.

Improved writing
standards and attainment
among PP pupils.

The gap in writing outcomes narrow between PP pupils and their
non PP peers through high expectations in pupil writing, in
content, quantity and presentation.

Improved maths
attainment for PP pupils
at the end of KS2.

The % of PP pupils achieving EYFS GLD in Number is at least in
line with all other areas.
KS1 and KS2 maths outcomes show that the difference is
diminishing between the attainment and progress of PP pupils
and their non PP peers.
Sustained high levels of wellbeing demonstrated by:
 qualitative data from pupil voice, parent questionnaires and
teacher observations
 Pupils are able to self-regulate and significant incidents of poor
behaviour are rare and are dealt with in a consistent and fair
manner.
 Pupils that experience challenges are supported to develop
skills that help them make positive choices.
 a significant increase in participation in enrichment activities,
particularly among PP pupils

To achieve and sustain
improved wellbeing for
all pupils, particularly our
PP pupils.

To achieve and sustain
improved attendance for
all pupils, particularly our
PP pupils.

High attendance demonstrated by:






attendance figure continues to maintain its improvement to
meet and exceed the national figure of 96%.
the attendance gap between PP pupils and their non-PP
peers is reduced.
the percentage of all pupils who are persistently absent is
reduced and the gap is closed between PP pupils and non-PP
pupils.
The attendance of specific pupils is increased by Summer 2022.

5

Activity in this academic year
This details how we intend to spend our pupil premium (and recovery premium funding) this
academic year to address the challenges listed above.

Section 1: Teaching (for example, CPD, recruitment and retention)
Budgeted cost: £4,681.40
Activity

Evidence that supports this approach

1.a Quality First Teaching.
Continuous Professional
Development and learning
delivered to all staff in approaches
to the teaching of Phonics,
Reading, Writing. Science. Mastery
Maths as well as enhancing
teachers knowledge and
understanding through the ECT
and NPQ courses.

Evidence from Education Endowment
Foundation, ‘Teaching and Learning Toolkit’:
 Mastery Learning (+ 5 Months)
 Phonics (+5 months)
 Reading Comprehension Strategies (+5
months)
Guidance Reports:
 Preparing for Literacy
 Improving Literacy in KS1
 Improving Literacy in KS2
 Improving Mathematics in the Early Years and
Ref: SIP 1.1, 7.3
KS1
 Improving Mathematics in the KS2 and KS3
Evidence from Education Endowment
Foundation, ‘Early Years Toolkit’:
 Early Numeracy Approaches =+6 months
 Early Literacy Approaches = +4 months
Communication and Language Approaches = +6
months
1.b Purchase of a DfE validated Sys- Phonics approaches have a strong evidence
tematic Synthetic Phonics
base that indicates a positive impact on the
programme to secure stronger
accuracy of word reading (though not
phonics teaching for all pupils.
necessarily comprehension), particularly for PP
pupils.
SIP Ref: 2.1
Evidence from Education Endowment
Foundation:
Phonics +5 months
1.c Enhancement of our mastery
EEF
maths teaching and curriculum
Mathematics Guidance Reports:
planning in line with DfE and EEF
Improving Mathematics in the Early Years and
guidance.
Key Stage 1.
We will fund release time for
Improving Mathematics in the Early Years and
maths Leaders and class teachers
Key Stages 2 and 3.
to attend GLOW Maths Mastery
Evidence from Education Endowment
and CANDo CPD in order to embed Foundation, ‘Early Years Toolkit’:
key elements of practice of the 5
• Early Numeracy Approaches =+6 months
BIG Ideas.
Nuffield Foundation – Key ideas in teaching
mathematics
Ref: SIP 2.4
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Challenge
number(s)
addressed
1, 2, 3, 4

2

1, 4

1.d Improve the quality of social,
emotional and Mental Health
(SEMH) teaching and support to
pupils.
SEL approaches will be embedded
into routine educational practices;
supported by the purchase of resources and professional development and training for staff.
Ref: SIP 6.1

There is extensive evidence associating
childhood social and emotional skills with
improved outcomes at school and in later life
(e.g., improved academic performance,
attitudes, behaviour and relationships with
peers):
EEF:
Social and Emotional Learning +4 months
Guidance Report:
Improving Social and Emotional Learning in
Primary Schools

1.e CPD for Nuffield Early Language
Intervention (NELI) to support and
extend language and vocabulary
teaching.

There is a strong evidence base that suggests
oral language interventions, including dialogic
activities such as high-quality classroom discussion, are inexpensive to implement with high
impacts on reading:
Ref: SIP 8.1
EEF:
Oral Language Interventions +6 months
NELI +3 months
1.f Purchase of standardized
di- Standardized tests can provide reliable insights
agnostic assessments.
into the specific strengths and weaknesses of
each pupil to help ensure they receive the
Training for staff to ensure assesscorrect additional support through
ments are interpreted and adminis- interventions or teacher instruction.
tered correctly.
EEF: Assessment and feedback
Ref: SIP 1.2
Feedback +6 months

1.g Headteacher to attend
attendance CPD focusing on
raising parental engagement.
Work with Inclusion officer from
LA to support raising attendance
of key pupils.

6, 7

3

1, 4

Evidence from Education Endowment
5
Foundation - The Guide to Pupil Premium: A
tiered approach To Spending.
DfE’s Improving School Attendance
Evidence from Education Endowment
Foundation – Teaching and Learning
Toolkit:
Parental Engagement = + 4 Months.
Guidance:
Working with Parents to Support Children’s
Learning.
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Section 2: Targeted academic support (for example, tutoring, one-to-one support
structured interventions)
Budgeted cost: £67,387
Activity

Evidence that supports this approach

Challenge
number(s)
addressed

2.a Additional teacher
employed to provide quality
first teaching in order to
separate Y1 and Y2 pupils
ensuring that they receive
targeted academic support.
Combined class size was
above 30.
Pupil Premium is being used
to provide the afternoon
costs.
2.b Deployment of TAs to
provide support for:
 Y6 pupils with Maths
Teaching of Mastery;
 Y1 English and Maths
support Bottom 20%+
readers.
 Y4 Key individuals.
2.c Delivery of structured
interventions to support
mathematics. MOT.
2.d Delivery of targeted
sessions and reading
comprehension strategies
focusing on the learners’
understanding of written text.
2.e Additional phonics
sessions targeted at PP pupils
who require further phonics
support.

EEF Teaching and Learning Toolkit
Feedback
Feedback is given to the learners about their
performance relative to learning goals or outcomes.
It should aim to make improvement in student’s
learning.
EEF: Assessment and feedback
Feedback +6 months
Reducing class size +2 months
Small Group Tuition +4 months

1,2,3,4,6,7

EEF Teaching and Learning Toolkit
Teaching Assistant Interventions
Oral Language Interventions +6 months
One to one tuition +5 months
Reading comprehension strategies +6 months
Small group tuition +4 months
Feedback +6 months

1,2,3,4,6,7

EEF Teaching Toolkit
Small group tuition
Teaching Assistant Interventions +4 months
EEF Teaching Toolkit:
Reading comprehension strategies +6 months
Reading comprehension strategies focus on the
learners’ understanding of written text.

1,3,4

EEF Teaching Toolkit
Phonics
Phonics approaches have a strong evidence base
indicating a positive impact on pupils, particularly
from PP backgrounds. Targeted phonics
interventions have been shown to be more effective
when delivered as regular sessions over a period up
to 12 weeks:
EEF Teaching Toolkit
Phonics +5 months
EEF Teaching Toolkit
Oral language interventions can have a positive
impact on pupils’ language skills.

2

2.f Delivery of structured
interventions to improve
listening, narrative and
vocabulary skills for PP pupils
who have relatively low
spoken language skills.
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1,2,3

1, 4

2.g Parental Engagement

EEF Teaching Toolkit
Parental Engagement
Parental engagement refers to teachers and schools
involving parents in supporting their
children’s
academic learning.
EEF Teaching Toolkit
Parental Engagement +4 months
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Section 3: Wider strategies (for example, related to attendance, behaviour,
wellbeing)
Budgeted cost: £11,372
Activity

Evidence that supports this
approach

Challenge
number(s)
addressed

3.a Social, Emotional and Mental Health
support provided for pupils who are
vulnerable.

EEF Teaching & Learning Toolkit
Social and Emotional Learning
Self-manage emotions and focus on
improving social interaction between
pupils.
EEF: Social and Emotional Learning +4
months

6,7

3.b Embedding principles of good
practice set out in the DfE’s
DfE’s Improving School Attendance
This will involve training and release time
for staff to develop and implement new
procedures and appointing
attendance/support officers to improve
attendance.

The DfE guidance has been
informed by engagement with
schools that have significantly
reduced levels of absence and
persistent absence.
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3.b Contingency fund for activities and acute
issues.

Based on our experiences to date, we
All
have identified a need to set a small
amount of funding aside for residential
and activities as well as being able to
respond quickly to needs that have not
yet been identified.
EEF
1,4
Homework +5 months
Parental Engagement +4 months

3.c Parental Engagement to support learning
at home.

Total budgeted cost: £83,440
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Part B: Review of outcomes in the previous academic
year
Pupil premium strategy outcomes
This details the impact that our pupil premium activity had on pupils in the 2020 to 2021
academic year.
Covid-19 impact:
As evidenced in schools across the country, school closure was most detrimental to our PP pupils, and
they were not all able to benefit from our pupil premium funded improvements to teaching and targeted interventions to the degree we had intended due to non-attendance. The impact was mitigated
by our resolution to maintain a high quality blended curriculum and close communication between
teachers, parents and pupils during the periods of partial closure.
Our assessments and observations indicated that pupil behaviour, wellbeing and mental health were
also impacted last year and addressing this need became a major focus of school staff.
Section A:
 CPD support to deliver quality first teaching across the school. All teachers judged to be good
or better.
 Worked with Mangotsfield English Hub to upskill staffs subject knowledge in phonics; class
teaching and interventions.
 Phonics CPD undertaken by all staff. This will continue in 2021 / 2022 with the purchase of
Essential Letters and Sounds and related CPD.
 Maths CPD for all staff on the 5 Big Ideas, Glow Maths, CanDO. Impact of CPD can be seen in
lessons and in the confidence of pupils using CPA/ Manipulatives.
 Reading – Whole class teaching of reading introduced, purchased Cracking Comprehension.
Teachers more confident in teaching comprehension strategies. Consistency and impact can be
evidenced across the school. Pupils accessing high quality texts. Pupil conferencing showed that
children were enjoying the reading sessions and they could explain their learning. Pupils have a
‘Learning toolkit’ which contains their work, vocab, information about what they need to know
relating to each element.
 Writing – Read into Writing introduced provides a systematic approach to the planning of
writing across the school.
 Pupil Conferencing for Read into Writing shows that children enjoy the books that are used for
their writing and that they are proud of their writing.
 Scaffolding is provided to enable pupils to access the text and provide a structure to produce
good quality writing.
 CPD has supported expectations of consistency of teaching approaches and assessments of pupils’ learning.
 Teachers constructively use the information they collect about what pupils can and cannot do
to plan work that moves pupils’ learning on and is appropriately challenging.
 Monitoring shows that there is a consistency in approach across the school in the teaching of
phonics, reading, writing and mathematics.
 Staff knowledge and confidence has increased.
Section B:
 Termly Pupil Progress Data meetings are held to review current data and plan appropriate interventions for pupils. SENDCo liaises closely with staff to match interventions to need.
 Targeted support to increase levels of English skills in reading.
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Phonics Milestone documents produced to ensure all staff are aware what needs to be covered
during each half term and what the pupils should achieve. This was also re-written to address
impact of COVID. Reading books are organised according to phonic phases. Phonics approach is
consistent across the school.
There are phonics interventions in place including Project X Phonics, Dancing Bears, Bearing
Away and Apples and Pears.
Project X Phonics targeted at Y1, Y2 and children in Y3 for children who did not pass phonic
screening and further impact caused by COVID lockdown.
Project X Code undertaken with Key children in KS2.
Phonics screening test Y1 / Y2
Y2 phonics Autumn 2020 87.5%
Y1 Phonics Summer 2021 83% with children who attended full academic year at St John’s C of E
Academy.

Section C:
 Provision made within classes to support children in EYFS and KS1 with speech, language and
vocabulary. Where further need is identified speech and language interventions are provided in
EYFS and KS1 using the Black Sheep scheme and supporting advice from Speech Therapy
professionals.
Section D
 Thrive – Staff received training in Thrive strategies from Internal Practitioner as part of program
to support children during COVID pandemic. File of resources also created for all staff.
 Thrive member of staff has been on long-term sick and therefore no Thrive sessions for pupils
has taken place.
 Two members of staff trained in ELSA approach.
 Staff received CPD in supporting children with their emotional well-being. Emotion stations
stablished in all classrooms. Resources purchased for CALM boxes in each class.
 NAVIGATE and SCARF resources purchased and programs delivered weekly in each class.
 In pupil conferencing pupils say that they feel safe at school and at home. They were clear that
the taught RSHE curriculum (Scarf) had helped them learn about themselves and had
supported post lockdown 3 and the return to school.
Section E:
 In order to address impact of COVID lockdown Year 1’s and Year 2’s were taught separately for
the morning sessions where they received direct bespoke teaching in phonics, English, Maths
and Science.
 This provided them with quality first teaching and targeted support from a Teacher and TA to
address needs and close the gaps which had been further impacted by the COVID lockdown.
 Staff know our children well and are fully aware of the barriers to learning for individual
children.
 Class based TAs employed in EYFS and Y1, Y2 in the mornings work closely with the class
teacher to support PP pupils.
 Data analysed termly to review progress of disadvantaged pupils and what class support and
interventions are needed to address any gaps.
 SENDCo deploys TAs and monitors impact for additional interventions
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Externally provided programmes
Programme

Provider

Project X Code

OUP

Project X Phonics

OUP

CANDO Maths

CANDO Maths

Service pupil premium funding (optional) N / A
Measure

Details
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Further information (optional)
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